In this research, it is aimed to determine the status of the preschool manipulative story books containing the activities which are placed before the stories, inside of the stories or after the stories, in terms of date of publications, subject of the stories and kind of the activities in the story. For this purpose, 188 books were investigated for sale in the bookstores of Ankara and İstanbul published between the years of 2005-2015. Data were analyzed by using a statistical analysis program and findings were presented with frequency tables. The findings of the present study indicated that in the recent years the publication of the manipulative story books has increased. The present study also showed that the place of the activities in the books, the materials of the activities, and durability of the books are appropriate. But it has been determined that the age group of the book, the development area of the activities in the book and directives such as application period of the activites are incomplete in the books.
Introduction
Despite the long-term belief that children are small adults, their mental world, imagination, dialectics and psychology vary considerably from adults (Dellal, 2010) . Recognizing the distinct aspects of children, assigning them a different social standing, and advancements in education and psychology gradually fostered the emphasis in childhood (Sağlam, 2009) . Such developments in education and psychology also made reflections in the world of literature in that it was started to produce literary works for children as well as adults. Hence, it may be argued that the term children's literature emerged in early 17th century when childhood was regarded as a special period followed by the production of special works for children (Tüfekçi Can, 2012) .
Despite the impression that it is easy to produce works of children's literature due to their relative shortness, they are subject to the same literary value judgement. The author should present his idea in a plain and delicate language, avoid a boring style, avoid verbality and at the same time maintain an aesthetic phraseology, otherwise the child would not read or listen to the material that does not appeal to him (Yörükoğlu, 1977 , quoted by: Sağlam, 2009 ). Particularly during the preschool period when the child's personality is being shaped, a work of children's literature should adhere to the basics of i) addressing topics interesting to the child, ii) supporting the child's mental and emotional needs, iii) leveraging cognitive development, iv) promoting aesthetic perception, v) enhancing language and style to improve self-expression, vi) fostering the skills of critical thinking, creative imagination and creative thinking, and vii) building a reading habit (Kutlu, 2011) .
Besides its literary value, children's literature has an educational asset as well. Despite not created directly for educational purposes, children's literature should have the function of building positive attitudes, imparting ethical values or delivering essential knowledge to the child (Yalçın and Aytaş, 2002) . Such function furthers children's literature off linguistic contribution. Children's literature allows children to speculate on events and situations, make interpretations and draw conclusions. In particular, books that offer the opportunities of observation, comparison and classification enhance thinking skills in children (Sever, 2003) .
Emerging across a creative idea, manipulative storybooks containing story-related activities, which are the subject matter of this study, are inspired by such developmental aspect of the children's literature. Activities involved in the beginning, body and end of the book are aimed at ensuring that the child thoroughly adopts the book, comprehend the intended message or gain various social and cognitive skills besides linguistic development.
Despite the child's familiarity with the book begins with his relationship with parents, teachers have a significant role in building and reinforcing the reading habit in children (Yağcı, 2007) . Preschool teachers are expected to present language activities in an interesting way to the children at schools. In order to render a book reading session more efficient and interesting as a language activity, there are various methods that teachers may apply before and after the session. These may briefly include story animation, puppet play, fingerplay, song linked with the story, rhymes, artistic activities related to the story, dramatization, and question & answer rounds. However, few studies in the literature show that teachers do not spend their time in language activities efficiently, merely running a simple reading session. In their study exploring how preschool teachers practice language activities, Gönen et al. (2010) clearly shows this fact. Accordingly, Gönen et al. (2010) worked with a total of 175 preschool teachers in their study and found that teachers tended to conduct a conversation prior to the language activity followed by a simple question & answer session, and rarely utilized other creative activities. Therefore, in this study, manipulative storybooks containing activities to serve as a guide for teachers are discussed. With the contribution of the books, the purpose is to ensure that teachers are equipped with creative ideas towards potential activities, get familiar with and avail of these books, support children not only in linguistic development but also in other relevant areas, gain a distinct perspective on language activities and hence promote books as more interesting and helpful instruments for children.
 According to this purpose, the following questions were answered.
 How is the distribution of books by years?
 How is the distribution of books by translation?
 How is the distribution of books by topics?
 How is the place where the activities and the materials are located in books?
 What are the types and numbers of activities?
 How are the characteristics of the activities?
Method
The study is a survey-type descriptive study. "A study aimed at gathering data to identify specific characteristics of a group is called a survey" (Büyüköztürk, Kılıç Çakmak, Akgün, Karadeniz and Demirel 2011) . Study sample was established by the purposive sampling method. Purposive sampling is a probabilistic and non-randomized sampling approach and allows for in-depth research by selecting data-rich situations depending on the purpose of the study (Büyüköztürk et al., 2011) . Study is limited to the books that researchers could access in Ankara and Istanbul. The study sample is composed of 188 books aimed at the 3-6 year old children. The books were obtained from a total of 24 publishing houses and bookstores.
Sample
The study sample is composed of 188 books containing activities aimed at the 3-6 year old children. The books were obtained from various publishing houses and bookstores in Ankara and Istanbul which sold these books during the 2005-2015 period. In the study, all the books aimed at the 3-6 year old children, offered by the publishing houses Tübitak, Türkiye İş Bankası and Yapı Kredi, and bookstores Dost, Arkadaş, Kidsnook and Mephisto were examined. Among them, a total of 188 books containing activities were found and they were all involved in the study.
Data Collection Tools and Data Analysis
In the study, the checklist developed by the researchers was used as the data collection tool to explore various activities contained in books aimed at preschool children at the 3-6 age group. Researchers created this checklist after reviewing local and foreign works of the children's literature available and consulting with an expert. Checklists are instruments containing the details of the behaviours that the student is expected to develop, and they are employed to identify the weaknesses in the student performance. To what extent an observed performance or product matches the predefined criteria can be identified by means of checklists (Airasian, 1994) . Using the checklist so created, 40 children's books containing activities were examined, and irrelevant items were excluded. The checklist is composed of two parts. The first part includes the title of the book and the publishing house, date of publication, theme of the book, and whether it is a translated copy or not while the second part provides an overview of the types, number, location and details of activities contained in each book. Each book constituting the study population was examined independently by each researcher. Then, researchers collectively reviewed their own assessments, reaching a consensus on non-common items. While items in the first part of the checklist were noted down, those in the second part were marked "yes"or "no" for recording. Findings of the study were analysed on the statistical analysis software and presented in tabular form by frequency and percentage.
Findings and Interpretation
In this study, manipulative storybooks containing activities aimed at the 3-6 old age children were examined on following activity aspects: type, number, location, contribution to intended areas of development, interestingness, alignment to the topic, ease of use, duration of application, the specific area of development involved and whether such area is clearly stated, availability of a rubric to carry out the activity, availability of essential materials in the book, and durability of materials. Furthermore, books were also examined from the aspects of theme, date of publication and original language. Relevant frequency and percentage distributions are shown in the tables below. Table 2 reveals that 32.4% of the books containing activities were translated from English to Turkish while 67.6% were originally written in Turkish. According to Table 3 , the books of 27 publishing houses have been examined. Among the books examined are the books published by Doğan ve Egmont Yayıncılık seem to be the most. Table 4 reveals that 23.4% (44) of the books containing activities cover nature and animals. Accordingly, it may be argued that the most preferred theme covered in manipulative storybooks containing activities is "nature and animals". This is followed by friendship (15.5%) and conceptual knowledge (15.5%). However, love of books appears to be the rarest theme (.5%) covered in manipulative storybooks. Accordingly, it may be argued that manipulative storybooks containing activities under this study are not efficient in building love of books in children. Table 5 reveals that 57.4% of the activities are located at the end of the books while 26.6% at the end, 8.5% at the supplemented part, 4.8% at the inserted page and end, and 2.7% at the beginning. In more than 50% of the books under this study, activities are located at the end. Accordingly, it may be argued that majority of the activities are located at the end of the books. It is further observed that very few of the activities are located at the beginning of the books. Accordingly, it may be argued that only very few of the books cover activities for book promotion purposes. Table 6 reveals that 16% of the activities contained in the books consist of theme-introducing articles. Accordingly, the most common activity type contained in books is introductory articles. Introductory articles present the characters of the story and provide interesting details relating to the creatures covered by the book or their lives. Ranked second after introductory articles is the question & answer sections (15%) located commonly at the back of the book. Next, art activities (13%) are ranked among top activity types as well. Accordingly, most common types of activities used in the books are introductory articles, question & answer sections and art activities. Art activities in the books are mainly painting, paper cutting, paper folding and drawing. Rarest activities found in manipulative storybooks are folding windows, gap filling, image completion, kitchen exercise, following the rubric, threading yarn through hole and guessing. Table 7 reveals that 70.7% of the books contain one activity while 17% contain two, 6.4% contain three, 1.6% contain four, 0.5% contain five, 0.5% contain six, and 3.2% contain seven activities. It was observed that majority of the books available in the market under this study contain few activities. As to the number of activities, the book with the highest number of activities contains seven activities. On the other hand, books with lowest number of activities contain only one activity. Table 8 reveals that all of the activities contained by books are easy to practice and fit to the preschool age group, materials essential for the activity are available in the book and are durable. In 5.3% of the books, the area of development intended by the activity is stated. Accordingly, in majority of the books containing activities, activity rubric does not state what specific area of development is intended by the activity. Further, it was found that activities contained in the books are mostly aimed at improving the children's cognitive area of development. This is followed by linguistic development. On the other hand, activities aimed at children's socioemotional and psychomotor areas of development constitute 73.9% of the total. Accordingly, it may be argued that books covering different activities intend mostly the cognitive and scarcely the socioemotional and psychomotor areas of development of the children. Another major finding is that none of the activities contained in the books have a defined duration of practice. Accordingly, it may be argued that activity rubric primarily contains 'how to do' instructions.
Discussion, Conclusion and Recommendations
The study revealed that 15.4% of 188 books in total were published during the 2005-2010 period while 84.6% during the 2011-2105 period, and that 32.4% of the books are translated from other languages while 67.6% are originally written in Turkish.
Majority of the books under the study are originally written in Turkish, however there are many translated books as well. Sever (2003) argues that works of the children's literature written in original language build native traditions and values in children while foreign works equip them with global values. When a child encounters local and foreign works, he will get adapted to local and global circles smoothly and gain national and universal values (Dalboy, 2010) . The critical point here is to avoid roughly translating the works of children's literature driven by the fallacy that they are easy to translate. In his translation, the translator should identify with the author and maintain the aesthetic and linguistic nature of the original work (Sağlam, 2009 ).
As to the thematic breakdown of storybooks under the study, 'nature and animals' is the most common theme covered by the books (23.4%). This is followed by friendship (15.5%), conceptual knowledge (15.5%), behavioural education (13.4%), social rules (11.1%), family (8%), health (6.9%) and familiarity with different cultures (5.7%). The least common theme covered by the books is lvoe of books (0.5%).
On the other hand, the most common theme covered by the books is nature and animals followed by friendship, conceptual knowledge, behavioural education and social rules. Gönen et al. (2011) examined books aimed at children at the first stage of primary education and reported that most common themes covered by those books were social rules followed by nature and animals, and friendship. These two studies show thematically similar results except for the single fact that social concepts are in the foreground in primary school books. Şirin (1998) emphasizes that particularly the following themes are preferably covered in works aimed at children: love of family and friends, familial and cultural values, love of nature, etiquettes, positive personal traits, and animals, primarily pets (Karakuş, 2006) . This suggests that authors discussing the childhood period prefer almost the same themes. According to Yörükoğlu (2000) , parents should make sure that the books they select for their children are interesting in addition to thematic suitability for the child's development level. Similar studies in the literature and the present study commonly reveal that books themed love of books are little if any.
Checklist method was used in evaluating the books. Considering the location of activities in the book and availability of materials essential for the practice, it was concluded that books are appropriate. According to Ersoy and Bayraktar (2015) , essential aspects of children's books are classified into two: external aspects and internal aspects. External aspects are illustration, materials, book size, weight, binding, font properties and page layout while inward aspects are theme, characters, language and style. A qualified children's book should have the following properties: durable, highquality material and sturdy binder design; high-quality printing and clear colours; high-grade and eyefriendly opaque sheets; size and weight suitable for the children to carry and handle the book; average font size of 16-20 points; fine combination and balanced distribution of images and texts; harmonized illustrations through the use of symmetry, contrast and details; theme suitable for the child's development and mental world; maintaining the child's interest; cultivating imagination; use of characters that the child can identify with; avoiding the involvement of too many characters; and plain, brief and tuneful language and expression (Gönen, 1989; Erdal, 2008; Kara, 2012; Gönen et al. 2012 ).
Considering their high-grade paper layout dressed with cardboard cover and binder, books under this study were generally found to be appropriate for sturdiness. However, it was further observed in the books that guidelines relating to activities detailing the intended age group, intended area of development and duration of practice are generally incomplete. In their study examining the illustrated children's books published in Turkey between 2000 and 2010 for content and illustration, Gönen et al. (2015) found that generally abstract themes are preferred, a plain expression is maintained through regular sentences, and images and texts are integrally combined in the books. In addition, it was further observed that 52% of the books involve animal characters. In this regard, the finding of Gönen et al.'s study (2013) is consistent with the findings of this study. In another study, Gönen et al. (2012) examined illustrated children's books aimed at primary first grade students. They found that majority of the books have cardboard covers and punched binders, making them more vulnerable; health and hygiene are the most common themes covered; a plain and fluent language is used, however a sophisticated and slang language is partly observed as well; most of the books have a image-text affiliation, yet imaginary items are overused; and text-image proportion is poor. In his study, Demircan (2006) examined the books in the Tubitak children's library for their internal and external aspects. It was found that the books have acceptable interior and exterior aspects, however have various shortcomings which can briefly be listed as follows: there is no author introduction, the age group intended by the book is not clear, there is no book guide and the cover image is not interesting. Körükçü (2012) examined books aimed at preschool education for various aspects. He found that some of the books have incomplete colophons; there are big, medium and small-size books in the market, and books generally have a compact design, making it convenient to carry and handle them; majority of the books are bound by the gluing method and a thin cardboard cover is used, making the book more vulnerable compared to those with sewn binding; and books have an intensive text-image affiliation.
Recent rise in the number of published manipulative storybooks containing activities may be attributable to the fact that such storybooks are more appealing to both parents and teachers, leading to an increase in demand, as well as to technological advancements, offering greater opportunities for supporting books with different media such as audio and CDs.
As to the location of activities & materials in the book, it was found that they are located at the end in 57.4% of the books, 26.6% in the middle in 26.6% of the books, at the supplemented part in 8.5% of the books, at the inserted page and end in 4.8% of the books, and at the beginning in 2.7% of the books. As to the activity type, it was found that most common activity type (15.67%) is "themeintroducing articles" and least common types are image completion, kitchen practice, gap filling, following the rubric, and activities aimed at building self-care skills (threading yarn through hole). In the books, each activity is covered once. However, 70.7% of the books contain only 1 activity. 17% of the books contain 2, and 6.4% of the books contain 3 activities. Accordingly, an inverse proportion is observed between the number of activities and number of books.
The key focus of this study is to examine the activities in the books. Having examined the books with regard to the location of activities, it was found that activities are at the end in 57.4% of the books while they are at the beginning in only 2.7% of the books. This suggests that the idea of practising the activity after reading the story is more efficiently built in children. In addition, involving the activity before the story is important as it would help catching the children's attention, arousing interest in them and preparing them for the story. In 8.5% of the books, the activity is covered as a supplemented part. Most of these activities are supplemented materials essential for the activity such as CDs, game boards, etc. As these materials cannot be fit into the book or in its back page due to their huge size, they are supplemented to the book. Despite commonly left to the preference of the user, it is more appropriate to employ the activities after the story. According to Gönen, Uludağ, Tanrıbuyurdu and Tüfekçi (2014) , books enriched with supporting supplementary materials facilitate the child's learning of the concepts and understanding of the story in the book. In addition, books supplemented with supporting materials help the child utilize the book efficiently when it is not attended by parents. In 26.6% of the books, activities are located as inserts. In most of these books, stickers are inserted in the middle of the book in a design avoiding tear of the page when pulled out. Nathanson (1995) argues that a book containing stickers is an entertaining activity that stimulates the child to re-screen and explore the initial knowledge derived from the book. Hence, children can keep reading and learning rather than watching TV for fun. Stickers urge the child to physically interact with the book and offer a second opportunity to catch the knowledge or message delivered by the book. Engel and Diamond (1987) argue that sticker is an interactive method preferred for its influence in fostering the child's interest. Moreover, the availability to locate stickers in any desired place within the book offers a convenience and flexibility to both the producer and reader.
Examining books by activity type reveals that 15.6% of the books use "story-introducing articles". As it is not always involved in books, "story-introducing article" is not discussed as an activity type in this study. Introductory articles illustrating the theme and characters of the book are rather located at the back of the book. The activity ranked second after introductory articles is the question & answer activities. In 14.93% of the books, the question & answer method is utilized. In their study, Gönen et al. (2010) report that one of the most common language activities used by teachers is the question & answer method. These books help teachers implement the question & answer method effectively and serve as a model for producing different questions. Cost-effective books containing distinct activities inducing a higher level of student involvement in the class would be a preference for teachers. A review of activity types reveals that stickers are thematically inserted in 13.06% of the books. Factors that make stickers in books a preferred method of activity for publishing houses may be cost-effectiveness, appeal to children, easy adaptation to the story, and convenience of insertion thanks to compact design. The disadvantages of books containing stickers may be that they are for single use, and many children cannot practice the sticker activity for several times. For this reason, it may be difficult to use them at school. In 8.58% of the books, various audio and video technologies such as volume buttons, CDs are employed. Audio and video create an interest in children towards the book and promote the book's attractiveness. However, bringing these technologies in compact form for fitness to book size creates an added cost burden, therefore price of such books is much higher compared to others. This obstructs accessibility to such kinds of books. In their study, Gönen et al. (2014) reported that 20.5% of the children's books under their study were offered to sale as accompanied with various supplements such as story and music CDs/DVDs, toys and puppets; some of the books contained volume buttons numbered by page used to present, when pressed, an audible narration of the story or to play songs linked with the story. Accordingly, both of the studies include similar findings as the study sample includes books containing supplementary materials such as audio CDs and puppets. Art activities were used in 14.18% of the books. While some of them support the creative thinking ability of children, some others merely involve one of the story characters in the painting page.
70.7% of the books under the study contain only a single activity. While 17% of the books contain two activities, books containing four, five and six activities are very rare. Therefore, preschool manipulative storybooks should be enriched with more activities to creatively support cognitive and linguistic development of the children.
In general, books were found to be appropriate in terms of the activity location in the book, practicability of the activity, and availability of materials essential for the practice. However, it was further observed in the books that guidelines relating to activities detailing the intended age group, intended area of development and duration of practice are generally missing. Such shortcomings are expected to be completed so that books can be used more efficiently and better serve to the intended purpose for users. For this reason, awareness of parents and teachers in children's literature and language activities can be raised, and use of different approaches in children's literature can be emphasized. In their experimental study, Wasik and Bond (2001) found that when used in combination with interactive methods, children's books promote the linguistic and literacy development of children more effectively compared to plain reading.
To this end, publishing houses may publish more books containing activities at reduced prices to facilitate accessibility by parents and pedagogues. Moreover, books containing activities may be introduced to parents and pedagogues to raise their awareness and cultivate the development of children.
Even if not contained in the books, there are other various story-related thematic activities available to pedagogues. Such activities that can be practised before, during and after reading can be listed as follows:
 Writing a postcard, in cooperation with children, addressed to the author or the character in the book,  Creating, in cooperation with children, an illustrated timeline of the events in the story,  Stopping at a certain page of the book and asking about what any other story character not covered in that page may be doing and where,  Each child posting a paper tree on the board and filling it by marking the book title and author on paper flowers,  Encouraging the children to draw with small sticks the figure symbols of the story characters,  Reading the story and creating a memory map of the words included.
 Exploring the images in the book and asking questions to children on the image colour, composition, lines and shape, and the page layout  Asking children about their favourite characters in the story (name, good or bad, etc.) and asking them to act them  Asking children to draw a poster that would also promote the book,  Depicting the story from the perspective of other characters in the story (e.g. depicting the snow white from the perspective of the dwarfs)  Organizing a contest derived from the story (e.g. an apple picking contest after the snow white's story),  Showing the children the images of characters prior to reading the story and asking them to guess the character profile (Burke, 2005; Gönen, 2015) .
In conclusion, children's books are educational works besides their literary assets. Linguistic, cognitive, social and emotional development and literacy skills of children engaged with books since early childhood are promoted (Beyazova, 2006) . Most effective examples of children's books for their attractive and educational value are interactive books with which children can intellectually and physically interact (Nathanson, 1995) . In this study, preschool manipulative storybooks were examined for their quality and activities contained, and it was found that children's books containing activities are on the rise after 2010. It was further found that the most common theme covered by the books under the study is nature and animals, followed by friendship and conceptual knowledge. Another finding of the study is that activities are generally included at the beginning and in the middle of the book. Books mostly cover introductory articles, question & answer sessions and art activities. Majority of the books contain a single activity, and peak number of events contained in a book is seven. It was found that activities contained in the books are appropriate for the preschool age group. In most of the books, materials essential for the activities are durable. However, there are also various shortcomings in the books which can be primarily listed as follows: there are no rubrics, intended development area of the activity is not stated in most of the books, and details about the duration of the activity are not available.
In conclusion it is suggested that the types of activities, numbers and instructions for use in the books can be increased. Increasing the number of subjects in the books containing the activity may be useful for attracting the pre-school children's interest to different subjects. It is thought it is important that the books containing the activities should include development areas of the children and time of activities.
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